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	30

	Rubric/Scoring standard used: 
	Gen Ed rubrics for writing, critical thinking and info. literacy

	Date of assessment:
	January, 2016

	Report submitted by:
	Kseniia Gvozdieva and Natalie Haziza, course TAs


Description of the assignments that were evaluated:
A research proposal for a study that evaluates the effectiveness of Supplemental Instruction intervention designed to help students at risk of failing; An essay describing a correlational study that compares cognitive processes performed by split-brain individuals with individuals whose brain is intact; A paper that compares and contrasts developmental theories with the use of habituation technique.

WRITING SKILLS
	Outcomes assessed:
	Av. score
	% scoring at 2 or above

	Formulate a clear thesis 
	2.43
	73%

	Provide coherent, unified and effective organization of a paper
	2.25
	70%

	Develop abundant details and examples that provide evidence in support of sound logic
	2.09
	57%

	Use standard diction, grammar and mechanics of English 
	2.37
	70%


	Strengths: Students show proficiency in writing with the main thesis in mind. It is evident from the sample that students carefully review the assignment, make an effort to understand what is asked of them, and follow the instructions.

	Weaknesses/Concerns: It was common that students organized their papers as a summary of answers to the assignment questions rather than a coherent narrative. It appears that they were more focused on the content of the paper while neglecting the writing style as the means for delivery of the material.  Many papers used non-academic jargon and everyday speech and some had not been proofread.

	Other comments: The quality of writing in the sample had a wide range. 


CRITICAL THINKING SKILLS

	Outcomes assessed:
	Av. score
	% scoring at 2 or above

	Clearly frame an issue or problem and consider it critically 
	2.51
	100%

	Select, use, and evaluate information to investigate a claim or point of view
	2.03
	53%

	Analyze his or her and others’ assumptions and evaluate relevance of contexts when presenting a position
	1.79
	37%

	Present a position taking into account its complexities and limits as well as 

others points of view
	2.01
	57%

	Develop logical conclusions based on evaluation of evidence
	1.99
	47%


	Strengths:  Students demonstrated the ability to define terms and provide a comprehensive review of information that is meant to aid consideration of the topic at hand. Some students seemed to consider different perspectives of an issue and to raise questions about evidence they were given.

	Weaknesses/Concerns: Students’ writing is frequently one-dimensional and fails to acknowledge various positions on the issue as well as different ways of understanding the problem. Students seemed not to analyze their own or other’s assumptions at all. At times they seemed to take all evidence at face value without question. 

	Other comments: Ability to evaluate available evidence is inconsistent across the sample, with some students being more proficient than others in their ability to interpret and synthesize information.


INFORMATION LITERACY SKILLS

	Outcomes assessed:
	Av. score
	% scoring at 2 or above

	Demonstrate a clear understanding of information needs and ability to search efficiently 
	2.63
	100%


	Strengths: Students were able to effectively use the provided source as the foundation for their work.

	Weaknesses/Concerns: N/A

	Other Comments: The assignment did not require evaluation of sources, assessment of their credibility, or proper citations; only the first outcome was evaluated.


CONTENT LEARNING OUTCOMES  
	Course learning outcomes assessed:
	Av. score
	% scoring at 2 or above

	•Identify and apply the fundamental concepts and methods of psychology exploring the relationship between the individual and society. 

•Examine how an individual's place in society affects experiences, values, or choices. 

•Articulate and assess ethical views and their underlying premises.

•Articulate ethical uses of data and other information resources to respond to problems and questions. 

•Identify and engage with local, national, or global trends or ideologies, and analyze their impact on individual or collective decision-making.
	2.83
	93%


	Strengths: The majority of students have a good grasp of psychological terminology and concepts. In addition, a significant number of students did address ethical uses of data (i.e. was it moral to withhold supplemental instruction from at risk students).

	Weaknesses/Concerns: Students seem to have difficulty with understanding the basics of statistical analysis and the meaning of statistical significance. Also, although the assignments clearly addressed the first goal of Individual and Society, i.e. examining an individual’s place in society, students found it difficult to demonstrate critical thinking in this topic. For example, students were required to think what factors contributed to student’s success in college and how SAT scores are not correlated with graduation rates. Despite this, students often took expert advice at face value and did not put forth their own position on the topic (i.e. if they thought it was fair that students who are wealthy but have low SAT scores would still graduate faster). 

	Other comments: We can consider including the “ethical uses of data” when designing this assignment as it is an important thing to consider when creating an experimental design.


CONCLUSIONS AND RECOMMENDATIONS

	Patterns (e.g., common strengths or common weaknesses) in the samples of student writing:

	Common Strengths: Students did well in “explanation of issues”, i.e. they were able to state the problem the assignment tackled. 

Common Weaknesses: Students appear to be more concerned with meeting the requirements of the assignment rather than being engaged in the process of conveying their position on the issue with the help of additional research materials.

	Were the Writing Rubrics useful instruments for evaluating these samples of student writing? Which rubric was more appropriate for these essays? 

	The CCNY Writing Rubric was more applicable to the essays and served as a good instrument in evaluating them. The assignments also alluded to the goals that the rubric evaluates. 

	Was the Critical Thinking rubric a useful instrument for evaluating these samples of student writing? 

	“Influence of context and assumptions” outcome was hard to assess in the context of the given assignment. This rubric may be more appropriate for more advanced courses, where the assignments are less directly guided by the instructor and allow for some liberty on the part of the student.


	Suggestions on what can be done on instructional, departmental and/or institutional level to improve student writing and critical thinking and information literacy skills in Gen Ed courses.

	Institutional level: 

	· Emphasize critical evaluation of material across all the courses, with the goal to convey that the purpose of the assignment is not only to answer the questions posed, but to critically engage with the information.

· Emphasize to students the importance of writing on their ability to succeed in class. It may be helpful to emphasize writing skills as a part of the grade. Given that some transfer students do not take FIQWS at CCNY, it may be beneficial to provide additional writing seminars or workshops that do not require class registration.

	Departmental level and In class/instructional level:

	· Include the actual rubrics in the assignment so that the students know the description of the criteria for which they are being assessed. TA’s should be aware of the rubrics when grading the assignments. 
· Add links on the syllabus to writing, grammar and citation resources. 

· TAs should stress to the students that they are writing an academic paper and not to use colloquial language. 
· TAs should distribute outstanding papers after the 1st and 2nd assignments so students know what they should be aspiring too. Examples of outstanding papers should also be available at the at the Writing Center – perhaps even annotated versions referring to the rubric so that students can see that good writing is achievable.

· Consider allowing students more freedom in writing the assignment. Clearly, the assignment aims to help the student develop a well-structured paper, but this might encourage them to develop more of their own ideas.

	


* Scale 1-4 reflects the ability range from the beginning level to the accomplished level – it is meant as a “college span” scale; it is expected that the majority of freshmen would not be at the “accomplished” end of the scale.  
1 – beginning

2- developing

3 – competent

4 – accomplished
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